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The Council of Australian Governments (COAG) identified the
achievement of the following five high-level outcomes as key to
boosting Australia’s participation and productivity:

1. all children are engaged in and benefiting from schooling;

2. young people are meeting basic literacy and numeracy
standards, and overall levels of literacy and numeracy
achievement are improving;

3. schooling promotes social inclusion and reduces the
educational disadvantage of children, especially Indigenous
children;

4. Australian students excel by international standards; and

5. young people make a successful transition from school to
work and further study.

To help to achieve these outcomes COAG agreed to implement
three Smarter Schools National Partnerships:

® | ow Socio—-Economic Status School Communities
® Literacy and Numeracy

® Improving Teacher Quality

Independent Schools Queensland is managing and administering
the Smarter Schools National Partnerships (NPs) for
independent schools.

Within the Literacy and Numeracy NP, facilitation funding was
made available to implement strategies to achieve reward
targets in the Queensland Independent Schooling sector. In
2010 the targets were all achieved, as a result reward funding is
now available so that ISQ is able to build upon the successful
initiatives introduced in the Literacy and Numeracy NP to
benefit the sector. Core to the strategy is the introduction of a
Literacy and Numeracy Coaching Academy for independent
schools in Queensland to access.

The Coaching concept has been successfully implemented
elsewhere and there is a wide-range of research available
indicating the positive impact that such an initiative can have
towards improving student outcomes.
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By looking at previous implementations, it is also possible to
glean the best approaches and learn from their research
findings. This process is not about what Lucy West (2009) refers
to as ‘mindless fidelity’ but rather ‘mindful engagement’
whereby adaptations and a point of difference can be

established in order to meet the diverse needs of the .
independent sector effectively. The key to translating

. . . . r rchin ractice lies in
Literacy and numeracy coaching provides job-embedded, eseare to practice lies

ongoing professional learning for teachers (International continuous, job-embedded
Reading Association, 2004). This approach to professional learning with ongoing
learning is situated in cognitive coaching, peer coaching, and
mentoring (L'Allier, Ellish-Piper & Bean, 2010).

support.

The International Reading Association adopted Dole’s (2004)
definition of literacy coach as anyone who ‘supports teachers in
their daily work.” To be more specific it is anyone who supports
teachers with the goal of increasing student achievement, in this
case in literacy or numeracy. Such an all-encompassing
definition means that coaching may look vastly different from
one location to another (Cornett & Knight, 2009). Given the
diverse nature of the independent sector in Queensland, this is
an important consideration.

Training for coaches is essential due to the complex nature of
the work to be undertaken. In studies conducted by L’Allier and
Ellish-Piper (2006 and 2007) it was determined that higher
average student gains occurred in classrooms supported by
coaches who had received previous training.
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Extensive research shows that the teacher has the greatest
impact of all in-school factors on student learning (Hattie, 2009,
Reeves, 2008, Rivkin, Hanushek, & Kain, 2005, Marzano,
Frontier, & Livingston, 2011). Indeed, conservative estimates
suggest that students with a highly effective teacher will learn
twice as much as students with a less effective teacher (Jensen
& Reichl, 2011). In the United States, the classroom effect
appears to be four times the size of the school effect (PISA,
2007).

The negative impact of less effective teachers is significant.
Furthermore this impact is cumulative (Leigh, 2010). Students
with less effective teachers in consecutive years are more likely
to fall behind (Jensen & Reichl, 2011). A student with effective
teachers three years in a row will be 49 percentile points higher
than if she had less effective teachers three years in a row
(Saunders & Rivers, 1996). Fortunately it has been shown that
even a modest increase in teacher expertise impacts
significantly on student achievement (Marzano, Frontier, &
Livingston, 2011).

Improving teacher practice is an important way to improve
student achievement. Studies have shown that professional
learning is an important factor in improving teaching practice
and therefore an important factor in predicting higher student
achievement (Wenglinsky, 2000)

Not all professional development is effective however.
Professional learning without follow-up support, such as
coaching, does not produce change in practice (Cunningham &
Neuman, 2009, Knight, 2009). In contrast, content-focused,
teacher professional learning that is sustained over multiple
years through coaching support produces increasingly greater
improvements in teachers' performance and students' reading
skills (Atteberry & Bryk, 2010). Furthermore, professional
learning that affects teams of teachers rather than individuals
has a broader impact not only on the students of teachers
involved, but also on students of their peers (Bruegmann &
Jackson,2009).
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The effects of coaching are significant in both impact on teachers and student achievement. Studies
have revealed that coached teachers were more likely than non-coached peers to transfer newly
acquired teaching practices into classroom use. The effects of coaching were also found to be long
lasting. In a seminal study by Bush (1984), in which he studied staff development in California over a
five year period, it was found that when teachers were given only a description of new instructional
skills, 10% used the skill in their classroom. When modelling, practice, and feedback were added to
the training, teachers’ implementation of the teaching practices increased by 2% to 3% each time.
When coaching was added to the staff development, approximately 95% of the teachers
implemented the new skills in their classrooms. In addition, Showers (1983) showed that non-
coached teachers delayed initial use of the target skills and could not use the new skills six months
after they had been introduced to it.

Coaching was also shown to contribute significantly to higher student achievement scores as
measured by a concept attainment measure (Cornett & Knight, 2009).

Although there are different forms of coaching used and described in the literature there are several
commonalities:

® ThereisaFOCUS ON PROFESSIONAL PRACTICE.

® The professional learning is JOB EMBEDDED so that teachers collaborate with coaches to make
plans, explore content, reflect and implement new practices that they will use immediately in their
lessons.

® Thereis INTENSIVE AND ON-GOING SUPPORT provided rather than a one-shot workshop. In this
way there is differentiated support to meet the varying needs of teachers.

® Coaching is GROUNDED IN PARTNERSHIP whereby coaches see themselves as equal partners and
collaborators with teachers. Consequently, teachers have choice and control over how the coaching
proceeds.

® Coaching is DIALOGICAL. It is not about telling teachers what to do but rather about engaging in
reflective conversations about teaching practice.

® Coaches discuss teaching with teachers in a non-judgemental way; it is NON-EVALUATIVE AND
CONFIDENTIAL.

In a synthesis of research spanning many years and many studies Cornett and Knight (2009) found
the following key benefits of coaching:

Increases in teachers’ attitudes towards their job satisfaction.
Increases in implementation rates and skill transfer.
Increases in teacher efficacy.

o

Improvements in teacher practices that increase student achievement.
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oy THE LITERACY AND
..‘ |n:ependent Schools N U M E RACY COACH I N G

..'Q Queensland

choice & diversity

ACADEMY

What is it?

The Literacy and Numeracy Coaching Academy is a training and
mentoring facility for instructional coaches to work within
independent schools in Queensland. These school based
coaches support teachers to further develop their skills in the
most effective approaches for improving literacy and numeracy
achievement for students.

The Literacy and Numeracy Coaching Academy represents a
significant investment by I1SQ for the next three years. The
ongoing operation of the Academy is dependent upon
continued government funding.

The following core principles, based on the work of Michael
Fullan, Peter Hill and Carmel Crévola (2006), underpin what the
Academy aims to achieve.

1. All students can achieve high standards given
sufficient support and time

2. Intrinsic motivation is fostered through the
realisation of the moral purpose. That is a belief that
all students can achieve high standards given
sufficient support and time; all teachers can teach
to high standards, given the right conditions and
assistance; high expectations and early intervention
are essential and teachers need to learn all the time,
and they need to be able to articulate both what
they do and why they do it.

3. Educators and students are involved in continuous
improvement of instruction and learning.

4. Collaborative inquiry is a powerful mechanism for
professional learning.

5. All teachers and students are impacted
6. Internal and external accountability are embedded
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The Literacy and Numeracy Coaching Academy is conceptualised and run by Independent Schools
Queensland. It is operated in collaboration with other key organisations and institutes for the
delivery of specific aspects of the program.

The overarching framework adopted for the Literacy and Numeracy Coaching Academy is research-
based instructional strategies that can significantly enhance student learning. These strategies have
been encapsulated in the work of Robert Marzano through The Marzano Institute Coaching
Academy - The Art and Science of Teaching. Independent Schools Queensland is working with
Hawker Brownlow Professional Learning Solutions (HBLPS) and the Marzano Research Laboratory to
support schools to implement the strategies. This is a unique partnership and an Australian first.
“The Art and Science of Teaching” forms the basis of the CORE MODULES within The Literacy and
Numeracy Coaching Academy.

Dr Marzano, Dr Heflebower and Dr Warrick have been assigned to provide training and support to
schools throughout the Coaching Academy, along with Independent Schools Queensland staff. This
will include workshop training and guidance for implementation. Dr Marzano’s role will be explicitly
through the use of video conferencing and online support.

Independent Schools Queensland is working with university partners (for example, QUT YuMi Deadly
Centre) for the development of some FOCUS MODULES.

All member schools are invited to nominate a staff member to be
trained within the Literacy and Numeracy Coaching Academy.

Training will commence in February, 2012 and continue throughout “..improvements in
the year. teacher practices that
ACTION RESEARCH is integral to the Academy model and participants increase student
will be provided with guidance in setting up, conducting and reporting achievement.”

action research. Research will be analysed and reported through The
Marzano Research Laboratory. All school teams will receive
summaries of the results of all studies done during the Coaching
Academy.

As previously stated, the training will consist of CORE modules run in collaboration with the Marzano
Institute Coaching Academy. Core modules will involve three days of training in FEBRUARY (13 - 15);
three days in MAY (23 — 25) and one day of ‘online’ support. Each participant will receive a copy of
“The Art and Science of Teaching”. Leaders will be provided with training materials. This training will
prepare leaders to work within their schools using the HBLPS PowerPoint slides provided. Each
participating school is granted the right to reproduce and use HBPLS PowerPoint slides only for the
purpose of providing professional learning within their school or context.
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THREE GENERAL CHARACTERISTICS OF EFFECTIVE TEACHING
ARE ARTICULATED IN THE CORE MODULES:

1. Use of effective instructional strategies
2. Use of effective classroom management strategies
3. Effective classroom curriculum design

Schools can then select FOCUS modules which reflect the
particular needs of the school.

Focus modules will concentrate on either literacy or numeracy
at a secondary or primary level, or a combination of both.

An example of Focus modules includes the following:

e Effective reading instruction

e How to support oral language development
® Conducting writing workshops

® Planning for targeted teaching

e Supporting whole number development

e Effective teaching of common fractions

e Effective teaching of decimal fractions

Schools will be supported to link the core module strategies
with the focus modules. For example, if a school is focusing on
reading comprehension, what does each aspect of “The Art and
Science of Teaching” instructional strategies look like when
focusing on reading? What will the assessment be? What will a
learning sequence be? What do | need to do to set up effective
procedures?

Modules will be available through a blended learning
environment including face to face sessions and online learning.
All materials and resources will be available for coaches so that
they can use the materials for professional learning at their
school sites.

Ongoing mentoring and support is available for coaches in
addition to opportunities for continued collaboration.

Academic credit has been negotiated with the QUT YiMi Deadly
Centre for recognition of the course as contributing to a
Master’s Degree.
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Conceptual Framework: Aligning all components

MORAL PURPOSE

PRECISION
PERSONALISATION
PROFESSIONAL LEARNING

INSTRUCTIONAL DESIGN
QUESTIONS - MARZANO

LEADERSHIP AND
COORDINATION

The conceptual framework depicts the alignment between the components of the Academy. Is
draws on a model developed by Michael Fullan, Peter Hill and Carmel Crévola (2006) that is used to
underpin other ISQ initiatives. It is also influenced by the successful strategies employed by the
Ontario Ministry of Education to boost student success.

THE MORAL PURPOSE is at the heart of framework. That is a belief that:

All students can achieve high standards given sufficient support and time.

All teachers can teach to high standards, given the right conditions and assistance.
High expectations and early intervention are essential.

Teachers need to learn all the time, and they need to be able to articulate both what they do
and why they do it.

Moving out from the centre reflects the PERSONALISATION, PRECISION AND PROFESSIONAL
LEARNING that occurs at all levels in the school.
e Personalisation puts the student at the centre, providing assessment and instruction that are
differentiated to meet the particular learning needs of students.
e Precision links assessment for and as learning to evidence-based instruction on a daily basis
in order to respond to the learning needs and readiness of each student.
® On-going, job-embedded professional learning links assessment for and as learning with
instructional strategies.
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The third circle indicates the research-based INSTRUCTIONAL STRATEGIES that can significantly
enhance student learning. These strategies have been encapsulated in the work of Robert Marzano
through The Marzano Institute Coaching Academy - The Art and Science of Teaching. The strategies
focus around 10 instructional design questions that provide a planning framework for teachers and
also provide a framework for observing classroom instruction. They are as follows:

1.

Nooohkowhd

8.
9.

What will 1 do to establish and communicate learning goals, track student progress, and celebrate
success?

What will I do to help students effectively interact with new knowledge?

What will I do to help students practice and deepen their understanding of new knowledge?
What will | do to help students generate and test hypotheses about new knowledge?

What will | do to engage students?

What will | do to establish or maintain classroom rules and procedures?

What will | do to recognize and acknowledge adherence and lack of adherence to classroom rules and
procedures?

What will I do to establish and maintain effective relationships with students?
What will I do to communicate high expectations for all students?

10.wWhat will | do to develop effective lessons organized into a cohesive unit?

Within THE LITERACY AND NUMERACY COACHING ACADEMY we will contextualise and unpack the
questions for literacy and numeracy. For example, when | am teaching reading comprehension,
‘What will 1 do to establish or maintain classroom rules and procedures?’ and ‘What will | do to
communicate high expectations for all students?’

The outer circle is the LEADERSHIP AND COORDINATION at a school and classroom level required to
sustain a culture of learning and collaboration.

_ 0 0
' Independent Schools
@ Queensland

choice & diversity

Page 10 of 12
The Literacy and Numeracy Coaching Academy
Independent Schools Queensland



Atteberry, A. & Bryk, A., (2010). The effects of K-2 literacy coaching in the literacy collaborative.
Paper presented at annual meeting of the American Educational Research Association, May
1, 2010.

Bruegmann, E. & Jackson, C. K., (2009). Teaching students and teaching each other: The importance
of peer learning for teachers. American Economic Journal: Applied Economics. 1(4), pp. 1-27.

Cornett, J. & Knight, J., (2009). Research on coaching. In Knight, J. (Ed.) Coaching approaches and
perspectives, Thousand Oaks, CA: Corwin Press.

Cunningham, L. & Neuman, S. B. (2009). The Impact of Professional Development and Coaching on
Early Language and Literacy Instruction Practices, American Educational Research Journal,
46(2), pp. 532-566.

Ellish-Piper, L. & L’Allier, S.K., (2007). Does literacy coaching make a difference? The effects of
literacy coaching on reading achievement in grades K-3 in a Reading First district. Paper
presented at the annual conference of the National Reading Conference, Austin, TX.

Fullan M., Hill P. & Crévola, C. (2006). Breakthrough, Thousand Oaks, CA: Corwin Press

International Reading Association. (2004). The role and qualifications of the reading coach in the
United States. A position statement of the International Reading Association. Newark, DE:
International Reading Association.

Knight, J., (2009). Coaching. Journal of Staff Development, 30(1), pp. 18 — 22.

L’Allier, S.K., Ellish-Piper, L. and Bean, R., (2010). What matters for elementary literacy coaching?
Guiding principles for instructional improvement and student achievement. The Reading
Teacher, 63 (7), pp. 544-554.

L’Allier, S.K. & Ellish-Piper, L., (2006). An initial examination of the effects of literacy coaching on
student achievement. Paper presented at the annual conference of the International Reading
Association, Minneapolis, MN.

Marzano, R., (2007). The Art and Science of Teaching, Alexandria, VA: Association for Supervision and
Curriculum Development.

McCombs, J. S. & Marsh, J. A, (2009). Lessons for boosting the effectiveness of reading coaches. Phi
Delta Kappan, 90 (7), pp. 501-507.

Sharratt, L. & Fullan M., (2009). Realization: The change imperative for deepening district-Wide
reform, Thousand Oaks, CA: Corwin Press.

Wenglinsky, H. (2000). How teaching matters: Bringing the classroom back into discussions of
teacher quality. Princeton, NJ: Policy Information Centre.

Page 11 of 12
The Literacy and Numeracy Coaching Academy
Independent Schools Queensland






	Background
	RESEARCH FINDINGS
	Key benefits of coaching
	The Literacy and Numeracy Coaching Academy
	References

